
Date   January 2, 2020 
 

E-2 Summary Report 
 
 

From: Jeff Loupas 
Assistant Superintendent of Teaching and Learning 
 
 
Purpose: Report on E-2 Academic Competence 
 
Summary Statement 
 
E-2 is in place to insure that all UPSD students meet or exceed high academic standards 
by acquiring the knowledge and skills essential for success in post-secondary education, 
the world of work, and citizenship.  This report documents the district’s annual progress 
toward this end.  
 
Below each standard and the enumerated goals, are interpretations as well as a summary 
of the more comprehensive evidence of progress contained in the board packet.  Some 
of the interpretations and associated evidence within E-2 represent a summary of 
available data related to the stated goals.  In many instances, however, the interpretation 
and evidence are purposefully selected in order to highlight and magnify areas in need of 
improvement, monitoring, potential adjustment of allocated resources, or to insure focus 
and continued attention of staff.   Standards 2 and 3, and goal 4 are examples of where 
we purposefully interpret the Board’s expectations and select evidence in a manner which 
increases the pressure on the organization and provides specific data required for 
improvement in these areas at scale.  The Board regularly hears principals in their school 
reports refer to these interpretations and such data representations as turning the green 
cells red, because the evidence collected and reported is structured in a way to focus 
most of our attention on the next area of improvement.  When we use evidence and 
interpretations in this manner, E-2 provides not only a monitoring tool for the Board, but 
a vehicle for improvement for administrators and staff.   
 
Overall, the evidence provided in your packet demonstrates both steady and often 
significant progress toward the Board’s expected academic ends for the 2018-19 school 
year. 
 
What’s New? 
 

1. Timing of the Report – Shifting school reports earlier it the year means that E-2 is 
nudged back into January.  This has two main effects.  First, the Board has already 
seen much of the basic data related to school performance and overall outcomes 
through updates and school reports.  To facilitate district and school improvement 
plans, the principals and staff have already seen much of the data the Board will 
receive in this packet.  Second, the two parts of E-2 (historically October and 
January) are combined into one report.  The evidence in each original part is very 



different (norm vs. criterion referenced) and serves different organizational 
purposes, but is now combined.  In addition, the evidence for the two parts 
combined is very lengthy, so I will provide summary notes for each goal or standard 
in order to provide a frame of reference.  These summary notes will be directly 
below each standard statement and take the place of the Board notes typically 
provided separately. 
 

2. Goal 4 – Last spring, the Board added the language for Goal 4 to E-2: 
 
Students who are newly enrolled in the district and are performing below average UPSD 

levels of proficiency, whether at the beginning of their academic career or in later grades, will 

make growth adequate to close the gaps between their achievement levels and those of 

typically performing UPSD students. 

 

This addition was requested by district administrators for two main purposes.  First, 
mobility can have a profound impact on student achievement.  We want the Board 
to hold us accountable to monitor the performance of our mobile students in order 
to make decisions which specifically benefit these students.  Second, if we desire 
to more effectively close achievement gaps (Standard 2.1) we need to monitor and 
leverage different data to make decisions and set expectations.  Last January (E-
2 Part 2), I presented the rationale for the addition of Goal 4 by describing the 
evolving patterns (over approximately ten years) between subgroups in terms of 
incoming proficiency level and student growth within three years of entering UPSD.   
 
The Board can expect the interpretation and evidence provided for Goal 4 to 
change over the next three years.  Part of this change in language and evidence 
is due to monitoring three years of growth for specific subgroup cohorts with this 
year being a baseline year.  Another reason to expect a change in the language 
used and evidence reported is the importance of aligning how we report to the 
Board with the most effective language and data for setting expectations within 
schools and programs.  As I stated in the introduction, the power of E-2 within the 
organization to influence and sustain progress lies in the alignment of goals and 
expectations on the ground with Board stated values.  Some language and data 
work better than other choices to express the Board’s goals to teachers, 
administrators and programs.  Our interactions with the staff around the data and 
the relationship to subgroups gaps will guide our interpretation and evidence 
choices. 
 
 
 

 
Report 
 

S1. Student achievement in the district will exceed that of 
Washington State and the nation as measured by standardized test 
and other available data. This standard specifically includes all 



standardized state and federally-mandated testing data, as well as 
standardized college entry tests such as the SAT and ACT.  
 
 

Summary Notes:  The results for Standard 1 indicate UPSD 
students consistently outperform the state and nation in ELA, 
math and science. 
 

 Strengths  
o Curtis High School’s graduation rate increased to 

94.5%, 13.6% above the state. 
o UPSD students outperformed the state on SBA in 

ELA by percentages ranging from 9.9% to 22.4%, 
and in math by percentages ranging from 10.5% to 
33.4% in grades 3-10. 

o DIBELS indicators are uniformly 1-3 percentage 
points higher than the previous two years in grades 
K-2.  This provides early evidence supporting the 
work being done to improve the early literacy and 
intervention system there. 

o UPSD students outperformed the state and nation 
significantly on all college entry exams and 
benchmarks. 

 Areas of Concern 
o While not a major concern, we should monitor the 

fact that SAT scores were decreased slightly.  You 
may recall that last year’s seniors were the group 
affectionately described in previous E-2 reports a 
“The Cohort” because their performance on 
standardized measures was below typical for 
UPSD.  The good news is that dip in performance 
decreased at each grade band. 

 
Interpretation Statement - We interpret Standard 1 in the following ways: 
 

For Goal 2a, UPSD students will have a higher four year adjusted graduation 
rate than the state.  In addition, the 9th grade On-Track rate for students in UPSD 
will exceed the state’s rate.   
 

 We believe UPSD is making reasonable progress as indicated by a 

graduation rate greater than the state rate at approximately 94.5% - 

2019.  The state graduation rate was 80.9%.   

 We believe UPSD is making reasonable progress as indicated by a 9th 

Grade On-Track rate 5.4% above the state.  



 
For Goal 2b, UPSD will have higher Regular Attendance rates than the state. 
 

 We believe UPSD is making reasonable progress with a Regular 

Attendance rate 3.8% higher than the state. 

 
For Goal 3a (ELA), UPSD students will: 
 

 Exceed the state in the percent of students meeting standard on the 
ELA SBAC.   

 
 

 We believe UPSD is making reasonable progress, outperforming the 

state in: 

o ELA by percentages ranging from 9.9% to 22.4% in grades 3-

10. 

 Exceed the 50th percentile rank (PR) on all DIBELS NEXT measures in 
grades K-4, and the Group Reading Assessment and Diagnostic 
Evaluation (GRADE) in grades 1-8. 

 

 We believe UPSD is making reasonable progress, outperforming the 

national norm sample in: 

o Seven out of seven DIBELS NEXT measures with percentile 

ranks (PR) ranging from 3.2 to 13.4 above the national sample. 

o Reading comprehension Total measures (GRADE) with 

percentile ranks (PR) ranging from 10 to 22 points above the 

national sample in grades 1-8.   

 

For Goal 3b (Math), UPSD students will: 
 

 Exceed the state in the percent of students meeting standard on the 
Math SBAC.   

 We believe UPSD is making reasonable progress, outperforming the 

state in: 

o Math by percentages ranging from 10.5% to 33.4% in grades 3-

10. 



 Exceed the 50th percentile rank (PR) on GMADE. 

 We believe UPSD is making reasonable progress, outperforming the 

national norm sample on: 

o GMADE with 5 of 7 grade level percentile ranks (PR) above 50.  

First and second graders averaged 11 PR and 1 PR below 

typical 50 PR respectively.  This deficit is typical and expected 

due to the alignment and pacing of our curriculum compared to 

that of the assessment.  In grades 3-7, UPSD students ranged 

between 18 PR and 28 PR above the national norm.  

For Goal 3c (Science), UPSD students will: 
 

 Exceed the state in the percent of students meeting standard on the 
WCAS.   
 

 We believe UPSD is making reasonable progress, outperforming the 

state in: 

 
o Science in 5th, 8th and 11th grades by 15.1%, 17.7% and 25.8% 

respectively.  

 

 
For College Entry Exams, UPSD students will consistently participate in the 
SAT at a higher rate than their state and national peers.  UPSD students will 
reach the SAT College and Career Readiness benchmark at a high rate.  UPSD 
students will achieve higher average Evidenced Based Reading/Writing, and 
math SAT scores than their state and national peers.  UPSD students will 
achieve higher average English, math, reading, science, and composite scores 
on the ACT than their state and national peers. 
 

 We believe UPSD is making reasonable progress.  The district 

participation rate for the SAT (67%) exceeded the national rate (58%), 

but was less than the state rate (70%).  303 UPSD students took the 

SAT in the 2019 cohort. The percentage of UPSD students meeting the 

SAT College and Career Readiness benchmark is greater than the state 

by 18% and the nation by 22%. UPSD exceeded the state and nation on 

the SAT Evidenced Based Reading/Writing by 36 and 44 points 

respectively; on SAT Math by 45 and 52 points respectively.  On the 

ACT, UPSD exceeded the state and nation in Mathematics, English, 

Reading, Science, and in the Composite.   



 
 

S2. The district will make (S2.1 in packet) continuous progress 
toward eliminating the achievement gap of disparate performance 
among identified student sub-groups; (S2.2 in packet) further, 
identified student sub-groups will outperform their peers when 
measures that yield standardized disaggregated data are 
implemented.  

 
Summary Notes:  The results for Standard 2 are certainly mixed. 
 

 Strengths  
o It is clear in ELA, math and science on both SBA 

and nationally normed measures that UPSD 
students in identified subgroups outperform their 
state peer groups.  The general trend for the 
subgroups as a whole is that performance 
compared to state peers increases over time. 

o Graduation rates for identified subgroups are at or 
near record high levels.   

 Areas of Concern  
o In both ELA and math during the 2018-19 school 

year, the number of gaps increasing outpaced the 
number decreasing.  

o The average gaps between Black and White 
student scale scores and the gap between Low 
Income and Non-Low Income student scale 
scores are expanded by the proficiency levels of 
incoming mobile students.  This expanding of 
existing substantial gaps within subgroups 
becomes statistically persistent within three years 
(more on this in Goal 4).   

 
 
Interpretation Statement - We interpret Standard 2 in the following way: 
 

For Goal 2a, UPSD will decrease the gaps in on time graduation rates between 
students in the identified subgroups: Black and White, Hispanic and White, of 
Two or More Races and White, Special Education and non-Special Education, 
and Low Income and Non-Low Income. Students in identified subgroups will 
achieve a higher on time graduation rate than their state peers.  
 
In addition, UPSD will decrease the gaps in 9th Grade On-Track rates between 
students in the identified subgroups: Black and White, Hispanic and White, of 
Two or More Races and White, Special Education and non-Special Education, 



and Low Income and Non-Low Income. Students in identified subgroups will 
achieve a higher 9th Grade On-Track rates than their state peers.  
 

 We believe UPSD is making reasonable progress – 

o 8 of 10 reported measures for graduation were positive.  Overall, 

2 of 5 gaps increased and 3 decreased, the rates for 5 of 5 

subgroups were near or at record highs.  

o 7 of 10 available 9th Grade On-Track measures were positive. 

 
 

For Goal 2b, UPSD will decrease the gap in Regular Attendance rates between 
students in the identified subgroups: Black and White, Hispanic and White, of 
Two or More Races and White, Low Income and Non-Low Income, and Special 
Education and Non-Special Education.  Additionally, students who are Black, 
students who are Hispanic, students who are Low Income, and students who 
receive special education services will have a higher Regular Attendance rates 
than their state peers.   
 

 We believe UPSD is making reasonable progress with 7 of the 10 

reportable measures being positive.  UPSD students in identified 

subgroups had greater Regular Attendance rates than their state peers 

with rates between 3.4% and 8.3% above their state peers.   

 
 
For Goal 3a (ELA), UPSD will: 
 

 Decrease the gaps in achievement on the ELA SBAC between students in 
the identified subgroups:  Black and White, Hispanic and White, of Two or 
More Races and White, Low Income and Non-Low Income, and Special 
Education and Non Special Education students.  These gaps will be 
measured using SBAC scale scores.  Additionally, students in identified 
subgroups will achieve a higher ELA SBAC scale score than their state peer 
group.  (Achievement gaps are labeled as 2.1 in the packet and overall 
performance of identified subgroups is labeled as 2.2 in the packet.) Note:  
UPSD monitors gaps in disparate performance among identified subgroups 
at all grades, reporting on those that are historically the most significant and 
typically the most pronounced.   
 

  The evidence of the progress UPSD is making: 

 



 

o Income – 9 of 14 categories were positive  

o Black/White – 7 of 14 categories were positive  

o Hispanic/White – 8 of 14 categories were positive  

o Two or More Races/White – 9 of 14 categories were 

positive  

o Special Education/non-Special Education – 5 of 7 

categories were positive 

The evidence is clear that students in the monitored identified 
subgroups in ELA outperformed their state peers (32 out of 35 
measures) but gaps between identified subgroups closed 
significantly less frequently (6 out of 28 gaps) than the historical 
trend. 

 

 Decrease the gap in percentile rank (PR) on the DIBELS Next measures 
reported, and the Group Reading Assessment and Diagnostic Evaluation 
(GRADE) in grades 2-9 among identified sub-groups.  
 

o Income – 8 of 14 categories were positive  

o Black/White – 4 of 14 categories were positive  

o Hispanic/White – 4 of 14 categories were positive  

o Two or More Races/White – 2 of 14 categories were 

positive  

Again, the evidence indicates that gaps between identified 
subgroups decreased at lower than historical rates (18 of 56 
categories).  

 
 

 
For Goal 3b, UPSD will: 

 Decrease the gaps in achievement on the Mathematics SBA between 
students in the identified subgroups:  Black and White, Hispanic and White, 
of Two or More Races and White, Low Income and Non-Low Income, and 
Special Education and Non Special Education students.  These gaps will 
be measured using SBAC scale scores.  Additionally, students in identified 
subgroups will achieve a higher Mathematics SBA scale score than their 
state peer group.   



 
o Income – 9 of 14 categories were positive with one 

unchanged 

o Black/White – 9 of 14 categories were positive  

o Hispanic/White – 9 of 14 categories were positive  

o Two or More Races/White – 9 of 14 categories were 

positive  

o Special Education/non-Special Education – 4 of 7 

categories were positive 

Similar to ELA, the evidence is clear that students in math in the 
monitored identified subgroups outperformed their state peers 
(31 out of 35 measures).  In math, gaps between identified 
subgroups closed at a greater frequency than ELA (9 out of 27 
gaps), but not at desired or historic frequencies. 
 

 Decrease the gap in percentile rank (PR) on GMADE among identified 
sub-groups.   

 

o Income – 0 of 6 changes were positive  

o Black/White – 1 of 6 changes were positive 

o Hispanic/White – 2 of 6 changes were positive 

o Two or More Races/White – 3 of 6 changes were positive 

The results on the nationally normed GMADE reflect the same 
reduced level of gap closing (6 of 24 categories) as the SBA 
data.  The results for the GMADE better reflect the significant 
influence of mobile student performance and proficiency on 
gaps, which will be further detailed in Goal 4.  

 
 
For Goal 3c, UPSD will: 

 Decrease the gaps in achievement on the Science WCAS between students 
in the identified subgroups:  Black and White, Hispanic and White, of Two 
or More Races and White, Low Income and Non-Low Income.  These gaps 
will be measured using WCAS proficiency rates.  Additionally, students in 
identified subgroups will achieve a higher Science WCAS proficiency rates 
than their state peer group.   
 



o Income – 3 of 6 changes were positive  

o Black/White – 4 of 6 changes were positive 

o Hispanic/White – 3 of 6 changes were positive 

o Two or More Races/White – 5 of 6 changes were positive 

The data indicates a higher level of gap closing in science 

(15 of 24 categories).   Because of the design of the test, we 

compare percent proficient, which does not magnify the gaps 

like scale score or PR differences purposefully do. 

 
 

S3. The grade level cohorts within the district will make continuous 
progress over time and when compared to their state peers on all 
available measures and indicators, including (S3.1 in packet) 
percent passing, percent passing all parts of the assessment and 
(S3.2 in packet) the improvement of performance of each quartile.  
 

Summary Notes:  UPSD results indicate continuous growth in 
ELA and math. 
 

 Strengths 
o Continuous growth of all quartiles is the most stringent Standard 

3 measure.  In ELA, 18 of 20 quartiles exceeded quartile SGP 

growth of 50 PR. In math, 16 of 20 quartiles exceeded quartile 

SGP growth of 50 PR. 

o The SGPs for all students combined demonstrate strong growth 

within the system with SGPs for ELA and math of 61 PR and 

60.5 PR respectively. 

 Areas of Concern 
o 8th grade math continues to be an area to monitor 

because of an SGP decline.  A portion of that decline is 
attributable to incredibly high growth in the years 
preceding 8th grade.  Another portion of the decline 
relates to the fact that only 1/3 of our students are taking 
the math for the test as designed, while 2/3 are taking 
Algebra.  Even with these explanations, we must still 
monitor growth there. 

 
Interpretation Statement - We interpret Standard 3 in the following way: 



 
For Goal 2a, the on time graduation rate for UPSD students will increase at a 
rate faster than that of Washington State using the state four year adjusted 
cohort definition. 
 

 The UPSD graduation rate increased by 0.9% between 2018 and 2019.   

 
For Goal 3a (ELA), in UPSD:  
 

 cohorts and student groups identified by their previous scale score 
quartile (A, B, C, or D) in ELA will demonstrate an increase in scale score 
at least equivalent to the year-to-year benchmarks for proficiency at the 
state level and demonstrate an SGP greater than 50.   

 
 

o The overall district SGP for ELA was greater than 50 at 61 PR. 

o SGPs for grade level cohorts exceeded 50 in 5 of 5 grades. 

o 13 of 20 quartiles exceeded quartile year-to-year scale score 

benchmark growth. 

o 4 of 5 grade level cohorts met expectations, exceeding quartile 

year-to-year benchmark scale score growth. 

o 18 of 20 quartiles exceeded quartile SGP growth of 50 PR. 

 Each year-long or year-to-year cohort’s percentile rank (PR) will increase 

on DIBELS NEXT fluency measures (K-4), and the GRADE (2-8). 

o 6 of 6 DIBELS NEXT cohort fluency measures were positive, 

indicating that students made more progress than typical.   

o In grades 2-8, 4 of 7 cohorts increased in PR with one 

unchanged.   

For Goal 3b (Math), in UPSD:  

 cohorts and student groups identified by their previous scale score 
quartile (A, B, C, or D) in mathematics will demonstrate an increase in 
scale score at least equivalent to the year-to-year benchmarks for 
proficiency at the state level and demonstrate an SGP greater than 50.   
 

o The overall district SGP for ELA was greater than 50 at 60.5 PR. 

o SGPs for grade level cohorts exceeded 50 in 4 of 5 grades. 



o 12 of 20 quartiles exceeded quartile year-to-year scale score 

benchmark growth. 

o 4 of 5 grade level cohorts met expectations, exceeding quartile 

year-to-year benchmark scale score growth. 

o 16 of 20 quartiles exceeded quartile SGP growth of 50 PR. 

 A cohort’s percentile rank (PR) will increase each performance period 
on GMADE (2-7) measures.   

 

o Cohort growth was evident in 5 of 6 grades with ranges from -1 

to 20 PR.    

 

4. Students who are newly enrolled in the district and are 

performing below average UPSD levels of proficiency, whether at 

the beginning of their academic career or in later grades, will make 

growth adequate to close the gaps between their academic 

achievement levels and those of typically performing UPSD 

students. 

Summary Notes: As this is a baseline, year 1 measurement of 
Goal 4, I have no Strengths and Areas of Concern, but will include 
some basic information from year one and explain how our 
evolving interpretation of Goal 4 will increase accountability and 
inform the decisions to help students who are mobile.  Here are 
some summary observations from the data for year one and the 
data shared last January, which prompted Goal 4: 

 Identified subgroups have very different statistical academic 
profiles as groups upon entering UPSD.  Their levels of 
starting proficiency are extremely varied. 
o For example, Low Income and Black mobile students (<1 

year) average SBA ELA scores which are 95 scale score 
points below the average for UPSD students who has 
been enrolled for 3+ years.  This is not new news, but 
varies greatly form other subgroups like Hispanic or Two 
or More Races which average 59 scale score points 
lower.  These differences, over time, outline how to 
modify/improve the curriculum and intervention services, 
including how long students are receiving intervention 
services, to better serve these student groups. 

 The growth trends for cohorts of students are different over 
three years.  These differences increase, become more 



varied, as the students within these groups who receive 
intervention services exit services and rely on core instruction 
and in-class intervention without formal intervention support. 
o For example, the three year growth profile I shared last 

January included differences between mobile students in 
terms of dips in their growth trends.  Two mobile 
subgroups show a history of reduced growth in year two, 
another two in years 1 and 3.  Some of these dips align 
with students exiting intervention services and point to 
places we need to improve in-class intervention 
resources or increase formal intervention services. 

 Developing a matrix of these trends and differences will allow 
us to better pinpoint resources and energy to benefit these 
most mobile students.   
o For example, we are limited in our human resources to 

write and align intervention lessons and plans.  Knowing 
these trends allows us to apply resources to benefit these 
students most.   

 Most importantly, developing a matrix and measuring the 
impact of the system (core and intervention) on these cohorts 
of disparately performing subgroups of more mobile students 
will provide us a method to measure whether changes in the 
curriculum, intervention plans, intervention services, 
schedule, etc. are effectively improving outcomes.  Improving 
outcomes for mobile students requires a tool to measure 
progress or lack of progress in a non-subjective manner. 

 Within the current snapshot of data for Goal 4, approximately 
30% of the existing gaps between Low Income and Non-Low-
Income students by 7th grade can be attributed to 
accumulated effects of mobility entry within the subgroup.  
This is true in varying degrees for multiple subgroups.  
Eliminating gaps of this origin requires a different approach by 
grade band and subject.   
 

 
Interpretation Statement – We interpret Goal 4 to mean that students who are new 
to UPSD (labeled as <1 year) for whom an SGP may be calculated will achieve an 
SGP greater than 50 in each of their first three years.  In addition, each cohort of 
newcomers will have a greater SGP and scale score growth/increase than the ALL 
3 year comparison group.  Because this is the first year of the new language, only 
available portions of this will be monitored.  Each year, successively more may be 
measured.  These are in your packet with baseline data, but no rating checkmarks. 

Basic background on the language of the report - For this report, student 

groups are categorized by how long they have been enrolled: 

<1 year – new this year 



1+ years – new last year and still enrolled 
2+ years – new two years ago an still enrolled 
3+ years – These are the comparison groups of stable enrollees for each 
subgroup and also for the ALL. 

 
For Goal 4a (ELA), we believe UPSD is making reasonable progress in ELA 
newly enrolled growth as evidenced by: 
 
 

o ALL – All three cohorts exceeded an SGP of 50 and all three 

exceeded the 3+ year cohort comparison SGP of 56.5 PR. 

o Low Income – All three cohorts exceeded an SGP of 50 and 

two of the three exceeded the 3+ year subgroup comparison.  

Two of the three also exceeded the ALL 3+ year comparison 

cohort SGP. The 2+ year cohort was the cohort not exceeding 

each. 

o Black – All three cohorts exceeded an SGP of 50 and all three 
exceeded the subgroup 3+ year comparison of 51.9 PR.  The 
1+ year cohort (52.9), however, did not exceed the ALL 3+ year 
comparison cohort of 56.5 PR.  

o Hispanic – Only the <1 year cohort (56.7) exceeded both the 
50 PR threshold and the ALL 3+ year comparison cohort of 
56.5 PR. 

o Two or More Races – All three cohorts exceeded the 50 PR 
threshold.  Only two cohorts exceeded the ALL 3+ year 
comparison, with the <1 year cohort at 53.2 PR, not greater 
than 56.5 PR. 

o Special Education – Only one cohort, 1+ year (55.6 PR) 
exceeded the 50 PR threshold.  All three exceeded the 
subgroup 3+ year comparison, but were less than the ALL 3+ 
year comparison cohort. 

 

 
For Goal 4b (Math), we believe UPSD is making reasonable progress in math 
newly enrolled growth as evidenced by: 
 

o ALL – All three cohorts exceeded an SGP of 50 and all three 

exceeded the 3+ year cohort comparison SGP of 56.5 PR. 

o Low Income – All three cohorts exceeded an SGP of 50 and 

two of the three exceeded the subgroup 3+ year comparison.  

Two of the three also exceeded the ALL 3+ year comparison 

cohort SGP. The 2+ year cohort was the cohort not exceeding 

each. 



o Black – All three cohorts exceeded an SGP of 50 and all three 
exceeded the subgroup 3+ year comparison of 50.9 PR.  The 
1+ year cohort (54.3), however, did not exceed the ALL 3+ year 
comparison cohort of 56.5 PR.  

o Hispanic – All three cohorts exceeded the 50 PR threshold and 
the subgroup 3+ year comparison cohort.  The 2+year cohort 
(55 PR) did not exceed the ALL 3+ year comparison cohort of 
56.5 PR. 

o Two or More Races – Two cohorts exceeded the 50 PR 
threshold, with the 2+ year cohort scoring 45.1 PR.  The same 
two cohorts exceeded the ALL 3+ year comparison. 

o Special Education – Two cohorts exceeded the 50 PR 
threshold with 2+year cohort scoring 43.6P PR.  Only the 1+ 
year cohort exceeded the ALL 3+ year comparison of 56.5 PR. 

 

5. UPSD students will demonstrate proficiency in the state’s 

essential academic learning requirements in the following two 

areas not measured by standardized tests: 

Summary Notes:  Scores on OSPI Developed Assessments for 
Social Studies and the Arts (CBAs and CBPAs) we significantly 
more consistent for the second year in a row. 
 

 Strengths  
o Over 5,300 assessments were given in the Social 

Studies and the Arts, many of which required the 
development of new resources to match curriculum 
changes at specific grade levels. Even with all of 
this newness, scores became even more calibrated 
and consistent.  

 Areas of Concern 
o An area to monitor is the slightly declining 

participation rate.  We will need to work with 
teachers of new curriculum to expand modification 
and accommodations to insure access to nearly all 
students. 

 

 

Interpretation Statement – We interpret Goal 5 to mean that student performance 
on OSPI Developed Assessments for Social Studies and the Arts (CBAs and 
CBPAs) will remain constant (where proficient) or improve on a majority of the 
state mandated assessments.     

 
For Goal 5a, we believe UPSD is making reasonable progress in Social 
Studies, as evidenced by: 



o Participation in Social Studies CBAs remained high with 89% of 

students in grades 3-9 completing a CBA and a total of 3,499 

Social Studies CBAs taken overall.  

o The average student scored 78.3%, a decrease of 1.2% from 

the previous year.   

o Scores indicated less variance between classes than last year.   

 

For Goal 5b, we believe UPSD is making reasonable progress in the Arts, as 
evidenced by: 

o Participation in CBPAs for the Arts remained high, with 1,820 

assessments taken.    

o The average student scored 84.6%, an increase of 1.5% from 

the previous year.   

o Similar to social studies, the variance in scores for CBPAs 

decreased this year, meaning more consistent expectations 

between classes. 

 

 

6. UPSD students will achieve high levels of participation, test-

taking, and passing rates for Advanced Placement courses. 

Summary Notes: Tom Adams shared the increased number of 
exams taken and course enrollment during his presentation to the 
board.  Consistent efforts to increase AP course-taking 
opportunities to all students has increased the number of AP 
course enrollees (356) and the number of courses taken (852).  
This increasing access translates to more success and 
opportunity for our students. 

 

Interpretation Statement - We interpret Goal 6 to mean UPSD will have a 
consistently high level of participation in AP courses as measured by the number of 
courses taken (as opposed to the number of students).  Additionally, UPSD students 
will take and pass AP tests at rates greater than their state and national peers.  The 
test taking rates for all graduating seniors (in 11th and 12th grade years only) and the 
passing rates are represented in a method consistent with the AP Report to the 



Nation for comparison purposes.  Passing rates are measured as the percentage of 
testers who scored a 3 or higher on an exam.    
 

 We believe UPSD is making reasonable progress in: 

o Participation, with 852 course seats last year.  Participation was 

high, but increased by 115 seats (13 students).   

o Test taking, with 91.1% of students enrolled in courses taking an 

exam, an increase of 3% 

o Passing rates, UPSD test takers passed AP exams 69.7% of the 

time, compared to an estimated 63.4% for the state and 59.6% 

for the nation.    


